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QCE52B LANGUAGE TEACHING APPROACHES 
ASSIGNMENT 2 

PART 1 
 

Name of Student 
Teacher & TG 
number 

Francis Gideon Neo En (TG 01)  

Class  Secondary 3 Creative 

Language skills or 
area 

Primary Skill(s): Reading  
Secondary Skill(s): Vocabulary 

URL of 
supplementary 
resources 

https://www.youtube.com/watch?v=qmrjiMsZOGQ&  
(00:00 – 02:18) 

Learning Outcomes 
(LOs) 
 

1. Reading and Viewing LO3: Analyse, evaluate and 

appreciate level-appropriate texts by focusing on 

implied meaning and higher-order thinking  

 

2. Vocabulary LO2: Build rich vocabulary knowledge 

that supports the development of listening, reading, 

viewing, speaking, writing and representing skills 

Lesson Objective(s) By the end of this activity, students should be able to 
(SSBAT):  

1. Explain how a writer’s style in choice of words can 

impact how meaning is represented or interpreted by 

completing a Google Document worksheet (CPDD, 

2020, p. 45). 

 

2. Explain the meaning of words with denotative and 

connotative meanings, idioms and imagery from 

their context by completing a Google Document 

worksheet (CPDD, 2020, pp. 99 - 100)  

Previous lesson’s 
objectives: 

SSBAT: 
1. Examine and analyse the organisational structure 

of narratives by completing a worksheet (CPDD, 

2020, p. 47). 

 

2. Deduce the meaning of words with denotative and 

connotative meanings, idioms and imagery from 

their context by completing a worksheet (CPDD, 

2020, pp. 99 – 100).  

https://www.youtube.com/watch?v=qmrjiMsZOGQ&
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Subsequent 
lesson’s objectives: 

SSBAT: 

1. Generate ideas appropriate to their digital story’s 

PACC through brainstorming and research work by 

creating a mindmap (CPDD, 2020, p. 57). 

 

2. Recognise, appreciate and use words for effect, 

including metaphors and imagery when creating the 

digital story’s mindmap (CPDD, 2020, p. 104). 
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PART 2 

LESSON PHASE AND 

DURATION 
PROCEDURES, ACTIVITIES AND MATERIALS RATIONALE 

 
Introduction  
(10 mins) 
 

 
1. Teacher (T) states lesson objectives and 

distributes passage (Appendix A)  
2. Students (SS) watch “Don’t Fear The Fin” 

supplementary video (00:00 – 02:18). 
o SS input points for or against “killing 

sharks to prevent shark attacks” on 
Mentimeter.  

 
ACoLADE:  

1. Raising Awareness: Focusing  
a. Step 1: Stating learning objectives 

enables SS to understand and work 
toward them 
 

2. Raising Awareness: Arousing interest 
a. Step 2: The SS enjoy reading graphic 

novels and cartoons. Using a visual 
medium (video) to present the subject 
matter will have greater appeal.  

 
CLLIPS:  

1. Learner-centredness 
a. Step 2: Video activity activates SS’ 

content schema, or “organized 
knowledge of the world” (Anderson, 
2004, p. 594), regarding the dangers 
of shark attacks and the ecological 
importance of sharks. This enables 
comprehension.  

 
 

  
1. SS read the article. (5 mins) 

 
ACoLADE:  
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LESSON PHASE AND 

DURATION 
PROCEDURES, ACTIVITIES AND MATERIALS RATIONALE 

Lesson 
development: 
Activity 1 (15 mins) 
 
[Lesson Objective 
1: Reading] 

2. SS establish cohesion in the text by identifying 
words that comprise the lexical chains assigned 
to them.  
 
In groups, SS highlight relevant words on a 
Google Document using their mobile devices. 
(5 mins) [Suggested answers in Appendix A] 
 
Passage breakdown:  

A. Paragraph 1 - 3 (‘Present Day Beliefs’) 
[Provided to students] 

B. Paragraph 4 - 7 (‘The Accident’) (2 
groups) [Low-to-Mid Progress]  

C. Paragraph 8 - 9 (‘Post Accident’) (2 
groups) [High Progress]  

D. Paragraph 10 - 12 (‘Life Lessons’) (2 
groups) [Mid-to-High Progress]  

3. SS surface any vocabulary words they are 
unsure of. 

4. T provides feedback.  

1. Facilitating Assessment for Learning (AfL): 
Checking for Understanding and providing 
feedback 

a. Step 2 – 4: T determines extent of SS 
comprehension. The headings of 
lexical chains are provided as SS are 
familiar with narrative texts and plot. 
Instead, they will identify the relevant 
words as they are less adept at 
analysing the deliberate use of 
vocabulary.  

CLLIPS:  
1. Learner-centeredness:  

Step 2: T caters to individual learning needs 
by assigning SS differentiated tasks 
according to readiness. 

a. Task B: Low progress learners will be 
able to identify basic action words 
including ‘punched’. However, they 
may struggle with figurative language 
e.g. ‘sawing’.   

b. Task C: High progress learners will 
need to focus on the range of de 
Gelder’s activities e.g. ‘walking’, 
‘running’, ‘snowboarding’. SS may get 
distracted by the nouns for the 
prosthetic limbs e.g. ‘blade’.  
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LESSON PHASE AND 

DURATION 
PROCEDURES, ACTIVITIES AND MATERIALS RATIONALE 

c. Task D: There is extraneous material 
for students to understand, however, 
there is less likelihood of confusion as 
the guiding prompt (‘Life Lessons’) 
focuses their attention. 
 

2. Learning-focused interaction:  
a. Step 2: Small group work develops 

students’ oral communication skills, 
collaboration and rapport. 

i. Technology-mediated learning 
provides a “rich and responsive 
environment for 
communication” (CPDD, 2020, 
p. 111). 

 
 
 
 
 
 
 
 
 

  

  
1. T explains “language use for impact” question 

type using slide deck (Appendix B) (5 mins). 

 
ACoLADE:  
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LESSON PHASE AND 

DURATION 
PROCEDURES, ACTIVITIES AND MATERIALS RATIONALE 

Lesson 
development: 
Activity 2 (25 mins) 
 
[Lesson Objective 1 
and 2: Reading and 
Vocabulary] 

a. T explains how to identify language 
impact questions. 

b. T shows examples of common question 
stems and key words for answering. 

i. Negative-Neutral-Positive 
ii. Increased Intensity / Emphasis  
iii. Connotations 
iv. Figurative Language 

 
2. T uses thinking aloud to model analysis of 

negative-neutral-positive language: (5 mins) 
[Appendix C] 

a. “Q: What is the effect of the writer’s use 
of the phrase “man-eater”? (line 9)” 
 

3. T guides SS in analysing and explaining 
figurative language. (5 mins) [Appendix D] 

a. “Q: What does the phrase ‘a hand and a 
leg’ (lines 1-2) tell us about the 
consequences of Mr de Gelder’s shark 
bite?” 

b. T poses guiding question: “What does 
the phrase ‘an arm and a leg’ usually 
mean”? 

c. SS discuss using Think-Pair-Share and 
T calls upon two pairs to answer. 
 

1. Instructing Explicitly: Providing Clear 
Explanations  

a. Step 1: T “systematically and directly” 
explains a skill by “defining” and 
“describing” it (CPDD, 2020, p. 115). 
 

2. Enabling Application: Modelling 
a. Step 2: Thinking-aloud provides 

students with the language and 
metalanguage to analyse language 
impact (Appendix C). This is “I do” in 
the Gradual Release of Responsibility 
(Fisher & Frey, 2013) 
 

3. Guiding Discovery: Empowering Learners 
a. Step 4: After steps 2 and 3 (“I do” and 

“We do”), Group work forms part of 
the GRR to learners. SS progressively 
take ownership of their learning as 
they work in groups (“You do it 
together”).  

CLLIPS:  
1. Process Orientation:  

a. Step 2 and 3: Teacher modelling, or “I 
do” and “We do” (Fisher and Frey, 
2013) guides SS in the learning 
process. This is important as SS are 
less accustomed to analysing 
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LESSON PHASE AND 

DURATION 
PROCEDURES, ACTIVITIES AND MATERIALS RATIONALE 

4. SS practice in groups by discussing and 
answering a given question on Google 
Documents (10 mins) [Appendix E]  

a. ‘the beast started shaking him, its teeth 
sawing on his limbs’ (line 22) [Low-to-
Mid progress] 

b. ‘…he also dabbled in modelling’ (line 41) 
[Mid-to-High Progress]  

c. ‘You see this larger-than-life character 
on the big screen’. (line 50) [Mid 
Progress]  

vocabulary words for impact and 
effect.  
 

2. Learner-centeredness:  
a. Step 4: T caters to individual learning 

needs through differentiated tasks: 
i. Task B: Mid-to-high progress 

learners will need to 
understand the range of de 
Gelder’s activities (using lexical 
chains) before understanding 
the impact of ‘dabbled’ 

ii. Task C caters to Mid Progress 
learners as SS are less 
proficient with idioms 
 

3. Integration   
a. Step 4: Reading and vocabulary skills 

are integrated. Reading through 
contextual clues and lexical chains 
enables students to understand 
unfamiliar vocabulary.  

 
Closure & 
Consolidation  
(10 mins) 

 
1. T conducts AfL by giving feedback using ACE.  
2. T concludes class using a 3-2-1 exit ticket.  

 

ACoLADE: 
1. Facilitating Assessment for Learning (AfL): 

Checking for Understanding and Providing 
Feedback  

a. Step 1: T provides targeted instruction 
and address learning gaps. SS can 
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LESSON PHASE AND 

DURATION 
PROCEDURES, ACTIVITIES AND MATERIALS RATIONALE 

refer to the consolidated class 
feedback on the Google Document. 
 

2. Structuring Consolidation: Concluding a 
Lesson 

a. Step 2: T assesses the extent of 
learning. 
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Appendix A:  
 

Bukit Town Secondary School Secondary 3 English Language 

 

Name: ___________________(     )    Class: 3 Creative 

Date:   __________ 

 

 

Week 7 | Unit: Narratives | Lesson 3 Worksheet [Teacher’s Version] 
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Appendix B:  
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Appendix C:  

 
Main Activity 2 (Step 2): T is modelling and thinking-aloud for negative-neutral-positive use 
of language:  
 

a. “SS, when answering this question, I would ask myself, why does the writer 

use this phrase? What do Sharks eat?”  

b. “Yes, what else do we call an animal that eats meat? A Carnivore, yes” 

c. “What is the difference between a ‘man-eater’ and a ‘Carnivore’? It suggests 

that sharks prefer or deliberately target humans’.  

d. <Teacher’s use of appropriate language> “When we notice that a word is 

used to show something in a negative / neutral / positive light, we can use the 

key word “portray” or “convey” in our answer.”  

e. “We can also use the other words in the lexical chain to help us: the words 

‘savage’ and ‘vicious’ convey to us that this is not a positive or neutral 

presentation of the shark”  

f. “Putting this thought process together, we would write: The writer uses the 

phrase ‘man-eater’ to portray the sharks in a negative light as animals that 

deliberately target humans.” 

g. <Teacher’s use of metalanguage> “The key skill here is to ask ourselves why 

A (one word) and not B (a synonym, or word with similar meaning)”  
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Appendix D: 

 

Main Activity 2 (Step 3): T guides SS in analysing and explaining figurative language. 
 

T: “What did the writer physically lose?” 

SS: “His arm and his leg”  

T: “Yes, the writer physically lost an arm and a leg. Let’s go further and look at contextual 
clues. What else might he have lost?” 

SS1: “The attack changed ‘his life forever’.” 

SS2: “There is also the word ‘cost’ here.” 

T: “Excellent. So, Putting those two clues together suggests that the ‘price’ to pay for the 
shark bite’ is very high.” 

SS: “Cher, but how is this ‘figurative’?” 

T: “Good -- in fact, here, the writer is modifying a common idiom, an ‘arm and a leg’. What 
does this phrase usually mean?”  

<SS do T-P-S> 

SS1: “They lose a lot”  

SS2: “But not actually lose their arm and leg” 

T: “Good. While people usually use this phrase figuratively (i.e. they don’t actually lose 
those limbs), Mr de Gelder has lost both these limbs. So, the writer is emphasizing the 
immense loss that de Gelder experienced after the shark bite”    
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Appendix E 
 

Main Activity 2 (Step 4): Google Document Worksheet  
 
 

Instructions to students:  
 

1. Identify if the language used is about negative / neutral / positive choice of words, 

increased intensity or emphasis, connotations and/or figurative language.  

2. Explain the effect using the key words you learned earlier as a guide.  

3. You may consult a dictionary (e.g. Cambridge Dictionary Online) for words you are 

unfamiliar with. 

Question and Groups Assigned Your Input 

Group 1 and 2:  
 
‘… its teeth sawing on his limbs’ (line 22) 
 
What is the effect of the word ‘sawing’?   

Group 1: 
 

Suggested answers: 
[Figurative language] 
 
The writer is trying to create an 
impression of the many / numerous / large 
number of teeth that the Shark has, (just 
like a saw has numerous sharp edges or 
teeth).   
 
[Increased intensity / Emphasis]  
 
The writer is trying to emphasise the 
intensity of the sharp pain that Mr de 
Gelder felt (as if his limbs were being 
sawed off).  
 

Group 2:  
 
 
 

Group 3 and 4:  
 
‘You see this larger-than-life character on 
the big screen’.  
 
The writer uses the idiom ‘larger-than-life’ 
(line 22). What does this suggest about Will 
Smith?  

Group 3: 
 

Suggested answers: 
 
[Figurative language]  
 
The writer is trying to create an impression 
of an actor (Will Smith) whose seems to do 
more than is possible for one person / 
whose life experience seems to exceed the 
limit of what one person or one ‘life’ can do. 
(“playing all these incredible people”) 
  

Group 4: 
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Groups 5 and 6:  
 
‘…he also dabbled in modelling’ (line 41)  
 
What is the impression created of Mr Paul de 
Gelder by this phrase?  

Group 5: 
 

Suggested answers: 
 
 
[Connotations] 
 
The writer uses the word ‘dabbling’ to imply 
that Mr Paul de Gelder is a multitalented 
individual. While modelling is a serious / 
demanding career, Mr de Gelder is able to 
‘dabble’ in it, or to do it casually.  
 
If SS are unable to understand the 
significance of ‘dabbling’, T can direct them 
to other words in the relevant lexical chain 
e.g. ‘walking’, ‘running’, ‘snowboarding’, 
‘diving’, ’weightlifting’.  
 

Group 6: 
 
 
 
 
 

 
 


